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you can read about Part 1 of the Reading and Use of English paper in the Tasks section, then click on the link to take 
you straight to a sample Part 1 task. There are also links which take you to useful websites and resources.
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The Tasks pages give information about the exam format and 
what is tested in each part of the paper.

Sample paper and assessment

The Sample paper and assessment section includes two sample 
papers for each of the four components as well as answer keys 
for the Reading and Use of English and Listening components. For 
the Writing and Speaking papers there is information about the 
assessment criteria, and for Writing there are example answers for 
you to refer to or use with your learners.
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About Cambridge Assessment English

Cambridge English Qualifications are in-depth exams that make 
learning English enjoyable, effective and rewarding. 

Our unique approach encourages continuous progression with a 
clear path to improving language skills. Each of our qualifications 
focuses on a level of the Common European Framework of 
Reference (CEFR), enabling learners to develop and build speaking, 
writing, reading and listening skills. 

Our qualifications are based on research into effective teaching 
and learning. They motivate people of all ages and abilities to 
learn English and develop practical skills for the real world. 

We have Cambridge English Qualifications for: 

•	 Schools 

•	 General and higher education 

•	 Business 

Whether learners are planning to live, work or study in their own 
country or abroad, our qualifications prove they have the English 
language skills to succeed. 

To find out more about Cambridge English Qualifications and the 
CEFR, go to cambridgeenglish.org/cefr

We are Cambridge Assessment English. Part of the University of 
Cambridge, we help millions of people learn English and prove 
their skills to the world. 

For us, learning English is more than just exams and grades. 
It’s about having the confidence to communicate and access a 
lifetime of enriching experiences and opportunities. 

We deliver qualifications and tests in over 130 countries to over 
5.5 million people every year.

Cambridge Assessment 
International Education

Prepares school students for life, helping 
them develop an informed curiosity and 
a lasting passion for learning.

The largest assessment research capability of its kind in Europe

Cambridge Assessment English 

We help millions of people learn 
English and prove their skills to the 
world.  

OCR: Oxford Cambridge and RSA 
Examinations

A leading UK awarding body.

Departments of the University

Departments (exam boards)

One of the top universities in the world 

Oxford Cambridge and RSA

http://cambridgeenglish.org/cefr
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Certificates

The certificate shows the candidate’s:

•	 score on the Cambridge English Scale for each of the four skills 
and Use of English

•	 overall score on the Cambridge English Scale

•	 grade

•	 level on the CEFR

•	 level on the UK National Qualifications Framework (NQF).

Students will receive the same certificate as candidates who take 
B2 First.

Special circumstances 

Cambridge English Qualifications are designed to be fair to all test 
takers. For more information about special circumstances, go to 
cambridgeenglish.org/help

B2 First for Schools was originally offered in 1939 and is a 
qualification at upper-intermediate level that is officially 
recognised by universities, employers and governments around  
the world. It follows on as a progression from B1 Preliminary  
for Schools.

Exam formats

B2 First for Schools can be taken as either a paper-based or a 
computer-based exam.

Who is the exam for?

B2 First for Schools is aimed at learners who need to show  
they can:

•	 start working in an English-speaking environment

•	 study at an upper-intermediate level, such as foundation or 
pathway courses.

Who recognises the exam?

The B2 First for Schools certificate is recognised around the world 
as proof of upper-intermediate level English skills for industrial, 
administrative and service-based employment. It is also accepted 
by a wide range of educational institutions for study purposes.

Cambridge English Qualifications are accepted and trusted by 
thousands of organisations worldwide. For more information 
about recognition go to cambridgeenglish.org/recognition

What level is the exam?

B2 First for Schools is targeted at Level B2 on the CEFR. Achieving 
a certificate at this upper-intermediate level proves that a 
candidate is becoming skilled in English and now has practical 
language skills for everyday written and spoken situations.

Statements of Results

The Statement of Results shows the candidate’s:

•	 Score on the Cambridge English Scale for their performance 
in each of the four exam papers (Reading and Use of English, 
Writing, Listening and Speaking). 

•	 Score on the Cambridge English Scale for their overall 
performance in the exam. This overall score is the average  
of the separate scores given for each of the four skills and  
Use of English.

•	 Grade – this is based on the candidate’s overall score. 

•	 Level on the CEFR – this is also based on the overall score.

B2 First for Schools – an overview 

http://cambridgeenglish.org/help
http://www.cambridgeenglish.org/recognition


4

Official Cambridge English preparation materials

To support teachers and help learners prepare for their exams, 
Cambridge English and Cambridge University Press have 
developed a range of official support materials including 
coursebooks and practice tests. These official materials are 
available in both print and digital formats.
cambridgeenglish.org/exam-preparation

Support for teachers

The Teaching English section of our website provides user-friendly, 
free resources for all teachers preparing for our exams. It includes:

General information – handbooks for teachers, 
sample papers.

Detailed exam information – format, timing, number of 
questions, task types, mark scheme of each paper.

Advice for teachers – developing students’ skills and preparing 
them for the exam.

Downloadable lessons – a lesson for every part of 
every paper.

Teaching qualifications – a comprehensive range of 
qualifications for new teachers and career development for 
more experienced teachers.

Seminars and webinars – a wide range of exam-specific 
seminars and live and recorded webinars for both new and 
experienced teachers.

Teacher development – resources to support teachers in their 
Continuing Professional Development. 

cambridgeenglish.org/teaching-english

Facebook for teachers

Teachers can join our community on Facebook for free resources, 
activities and tips to help prepare learners for Cambridge English 
Qualifications. 
facebook.com/CambridgeEnglishTeaching

Free support for candidates

We provide learners with a wealth of exam resources and 
preparation materials throughout our website, including exam 
advice, sample papers, candidate guides, games and online 
learning resources.
cambridgeenglish.org/learning-english

Facebook

Learners joining our lively Facebook community can get tips, take 
part in quizzes and talk to other English language learners.
facebook.com/CambridgeEnglish

Registering candidates for an exam

Exam entries must be made through an authorised Cambridge 
English examination centre. 

Centre staff have all the latest information about our exams, and 
can provide you with:

•	 details of entry procedures

•	 copies of the exam regulations

•	 exam dates

•	 current fees

•	 more information about B2 First for Schools and other 
Cambridge English Qualifications.

We have more than 2,800 centres in over 130 countries – all are 
required to meet our high standards of exam administration, 
integrity, security and customer service. Find your nearest centre 
at cambridgeenglish.org/centresearch

Further information 

If your local authorised exam centre is unable to answer your 
question, please contact our helpdesk: 
cambridgeenglish.org/help

Exam support

http://cambridgeenglish.org/exam-preparation
http://cambridgeenglish.org/teaching-english
http://facebook.com/CambridgeEnglishTeaching
http://cambridgeenglish.org/learning-english
http://facebook.com/CambridgeEnglish
http://cambridgeenglish.org/centresearch
http://cambridgeenglish.org/help
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B2 First for Schools is a rigorous and thorough test of English 
at Level B2. It covers all four language skills – reading, writing, 
listening and speaking – and includes a fifth element focusing on 
the candidate’s understanding of the structure of the language.

A thorough test of all areas of language ability

There are four papers: Reading and Use of English, Writing, 
Listening and Speaking. The overall performance is calculated 
by averaging the scores achieved in Reading, Writing, Listening, 
Speaking and Use of English. The weighting of each of the four 
skills and Use of English is equal.

Detailed information on each test paper is provided later in this 
handbook but the overall focus of each test is as follows:

Reading and Use of English: 1 hour 15 minutes

Candidates need to be able to understand texts from 
publications such as fiction and non-fiction books, journals, 
newspapers and magazines.

Writing: 1 hour 20 minutes 

Candidates have to show that they can produce two different 
pieces of writing: a compulsory essay in Part 1, and one from a 
choice of three tasks in Part 2.

Listening: 40 minutes (approximately) 

Candidates need to show they can understand the meaning 
of a range of spoken material, including lectures, radio 
broadcasts, speeches and talks.

Speaking: 14 minutes

Candidates take the Speaking test with another candidate or 
in a group of three, and are tested on their ability to take part 
in different types of interaction: with the examiner, with the 
other candidate and by themselves.

Each of the four test components contributes to a profile which 
defines the candidates’ overall communicative language ability at 
this level.

Marks and results 

B2 First for Schools gives detailed, meaningful results.

Overall length
Number of 
tasks/parts

Number  
of items

B2 First for Schools

Reading 
and Use  
of English

1 hour 15 mins 7 52

Writing 1 hour 20 mins 2 2

Listening approx 40 mins 4 30

Speaking 14 mins 4 –

Total
total approx  
3 hours 29 mins

All candidates receive a Statement of Results. Candidates whose 
performance ranges between CEFR Levels B1 and C1 (Cambridge 
English Scale scores of 140–190) also receive a certificate.

Grade A: Cambridge English Scale scores of 180–190 
Candidates sometimes show ability beyond Level B2. If 
a candidate achieves a Grade A in their exam, they will 
receive the B2 First Certificate in English stating that they 
demonstrated ability at Level C1.

Grade B and Grade C: Cambridge English Scale scores of 
160–179 
If a candidate achieves Grade B or C in their exam, they will be 
awarded the B2 First Certificate in English at Level B2.

CEFR Level B1: Cambridge English Scale scores of 140–159 
If a candidate’s performance is below Level B2, but falls within 
Level B1, they will receive a Cambridge English certificate 
stating that they demonstrated ability at Level B1.

About the exam
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Can Do summary

What can candidates do at Level B2?

The Association of Language Testers in Europe (ALTE) has researched what language learners can typically do at each CEFR level. They 
have described each level of ability using Can Do statements, with examples taken from everyday life. Cambridge English, as one of the 
founding members of ALTE, uses this framework to ensure its exams reflect real-life language skills.

Typical abilities Reading and Writing Listening and Speaking

Overall general ability

CAN scan texts for relevant information.

CAN make notes while someone is talking, or 
write a letter including non-standard requests.

CAN follow a talk on a familiar topic.

CAN keep up a conversation on a fairly wide 
range of topics.

Social and Tourist

CAN read the media for information quickly and 
with good understanding.

CAN express opinions and give reasons.

CAN ask for clarification and further information, 
and is likely to understand the answer. 

CAN keep up a conversation on a fairly wide 
range of topics.

Work

CAN understand the general meaning of non-
routine letters and understand most of the 
content.

CAN write a simple report of a factual nature and 
begin to evaluate, advise, etc.

CAN ask for factual information and understand 
the answer.

CAN express own opinion, and express arguments 
to a limited extent.

Study

CAN make simple notes that are of reasonable 
use for essay or revision purposes, capturing the 
most important points.

CAN present arguments, using a limited range of 
expression (vocabulary, grammatical structures).

CAN answer predictable or factual questions.

CAN check that all instructions are understood.



Reading and Use of English  Tasks 

Paper 1:

Reading and Use of English 
tasks

1 hour 15 mins

Part
Number of 
questions

Number of 
marks

Task types Focus Format

1 8 8 Multiple-  
choice cloze

The main focus is on 
vocabulary, e.g. idioms, 
collocations, fixed phrases, 
complementation, phrasal 
verbs, semantic precision.

A modified cloze test containing eight 
gaps. There are 4-option multiple-
choice items for each gap.

2 8 8 Open cloze
The main focus is on awareness 
and control of grammar with 
some focus on vocabulary.

A modified cloze test containing  
eight gaps.

3 8 8 Word 
formation

The main focus is on  
vocabulary, in particular the  
use of affixation, internal 
changes and compounding  
in word formation.

A text containing eight gaps. 
Each gap corresponds to a word. 
The stem of the missing word is 
given beside the text and must be 
changed to form the missing word.

4 6 12 Key word 
transformation

Grammar, vocabulary, 
collocation.

Six separate items, each with a lead-
in sentence and a gapped second 
sentence to be completed in two to 
five words, one of which is a given 
‘key’ word.

5 6 12 Multiple  
choice

Detail, opinion, attitude, tone,  
purpose, main idea, gist, meaning 
from context, implication,  
text organisation features 
(exemplification, reference).

A text followed by six 4-option 
multiple‑choice questions.

6 6 12 Gapped text Cohesion, coherence, text 
structure.

A text from which sentences 
have been removed and placed 
in jumbled order after the text. 
Candidates must decide from which 
part of the text the sentences have 
been removed.

7 10 10 Multiple 
matching

Detail, opinion, specific 
information, implication.

A text or several short texts, 
preceded by multiple-matching 
questions. Candidates must match 
a prompt to elements in the text.

Total 52 70

7

The paper contains seven parts. For Parts 1 to 3, the test contains texts with accompanying grammar and vocabulary tasks. 
Part 4 consists of separate items with a grammar and vocabulary focus. For Parts 5 to 7, the test contains a range of texts and 
accompanying reading comprehension tasks.
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The seven parts of the Reading and Use of  
English paper

PART 1	 Multiple-choice cloze

In this part, there is an emphasis on vocabulary and grammar.

�� Sample task and answer key: pages 12 and 18

�� Each correct answer in Part 1 receives 1 mark.

Part 1 consists of a text in which there are eight gaps (plus one 
gap as an example). Each gap represents a missing word or phrase. 
The text is followed by eight sets of four words or phrases, each 
set corresponding to a gap. Candidates have to choose which one 
of the four words or phrases in the set fills the gap correctly.

Candidates are required to draw on their lexical knowledge and 
understanding of the text in order to fill the gaps. Some questions 
test at a phrasal level, such as collocations and set phrases. Other 
questions test meaning at sentence level or beyond, with more 
processing of the text required. A lexico-grammatical element may 
be involved, such as when candidates have to choose the option 
which fits correctly with a following preposition or verb form.

PART 2	 Open cloze

In this part, there is an emphasis on grammar and vocabulary.

�� Sample task and answer key: pages 13 and 18

�� Each correct answer in Part 2 receives 1 mark.

Part 2 consists of a text in which there are eight gaps (plus one 
gap as an example). Candidates are required to draw on their 
knowledge of the structure of the language and understanding of 
the text in order to fill the gaps. In this part, as there are no sets 
of words from which to choose the answers, candidates have to 
think of a word which will fill the gap correctly.

The focus of the gapped words is either grammatical, such as 
articles, auxiliaries, prepositions, pronouns, verb tenses and forms, 
or lexico-grammatical, such as phrasal verbs, linkers and words 
within fixed phrases. The answer will always be a single word. In 
some cases, there may be more than one possible answer and this 
is allowed for in the mark scheme.

The absence or misuse of punctuation is ignored, although spelling, 
as in all the Use of English parts of the paper, must be correct.

PART 3	 Word formation

In this part, there is an emphasis on vocabulary.

�� Sample task and answer key: pages 13 and 18

�� Each correct answer in Part 3 receives 1 mark.

Part 3 consists of a text containing eight gaps (plus one gap as an 
example). At the end of some of the lines, and separated from the 
text, there is a stem word in capital letters. Candidates need to 
form an appropriate word from given stem words to fill each gap.

The focus of this task is primarily lexical, though an understanding 
of structure is also required. It tests the candidates’ knowledge of 
how prefixes, suffixes, internal changes and compounds are used 
in forming words. Candidates may be required to demonstrate 
understanding of the text beyond sentence level.

PART 4	 Key word transformation

In this part, there is an emphasis on grammar and vocabulary.

�� Sample task and answer key: pages 14 and 18

�� Each correct answer in Part 4 receives up to 2 marks.

Part 4 consists of six questions (plus an example). Each question 
contains three parts: a lead-in sentence, a key word, and a 
second sentence of which only the beginning and end are given. 
Candidates have to fill the gap in the second sentence so that the 
completed sentence is similar in meaning to the lead-in sentence. 
The gap must be filled with between two and five words, one of 
which must be the key word. The key word must not be changed 
in any way.

In this part of the paper the focus is both lexical and grammatical 
and a range of structures is tested. The ability to express a 
message in a different way shows flexibility and resource in the 
use of language.

The mark scheme splits the answer into two parts and candidates 
gain one mark for each part which is correct.

PART 5	 Multiple choice

In this part, there is an emphasis on detailed understanding of  
a text, including the expression of opinion, attitude, purpose,  
main idea, detail, tone, implication and gist. Candidates are also 
tested on their ability to recognise meaning from context and  
follow text organisation features, such as exemplification, 
comparison and reference.

�� Sample task and answer key: pages 15 and 18

�� Each correct answer in Part 5 receives 2 marks.

Part 5 consists of a text, followed by six 4-option multiple-choice 
questions which test the understanding of content and text 
organisation. The text may be taken from, for example, a modern 
novel or an article. Questions may focus on the main ideas or 
details in the text, and on the attitudes or opinions expressed. 
Candidates may also be asked to deduce the meaning of a word 
or phrase and to demonstrate understanding of references, such 
as pronouns, within the text. Additionally, questions may focus 
on the tone of the text or the writer’s purpose, as well as the use 
of exemplification or comparison. These questions may require 
candidates to infer the meaning from clues in the text, a skill 
which is an essential part of reading ability.

The 4-option multiple-choice questions are presented in the same 
order as the information in the text so that candidates can follow 
the development of the writer’s ideas as they work through the 
questions. The final question may require candidates to interpret 
an aspect of the text as a whole.

PART 6	 Gapped text

In this part, there is an emphasis on text structure, cohesion and 
coherence, and candidates’ ability to follow the development of a  
long text.

�� Sample task and answer key: pages 16 and 18

�� Each correct answer in Part 6 receives 2 marks.

Part 6 consists of one text, for example an extract from a 
magazine, from which six sentences have been removed and 
placed in jumbled order after the text, together with a seventh 
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sentence which does not fit in any of the gaps. Candidates are 
required to decide from where in the text each sentence has been 
removed. Each sentence may be used only once, and there is 
one sentence that candidates do not need to use. The task tests 
understanding of how texts are structured.	

Rather than concentrating on individual sentences, candidates 
need to be able to follow the development of ideas, opinions and 
events through the text as a whole, using their understanding of 
text coherence and cohesion devices.

PART 7	 Multiple matching

In this part, there is an emphasis on locating specific information and 
detail, and recognising opinion and attitude, in one long text or a 
group of short texts.

�� Sample task and answer key: pages 17 and 18

�� Each correct answer in Part 7 receives 1 mark.

Part 7 consists of one long text or up to six shorter texts, 
preceded by 10 questions. Candidates are required to locate the 
specific information which matches the questions. To do this, they 
need to understand detail, attitude or opinion in the question and 
locate a section of text where that idea is expressed, discounting 
ideas in other sections which may appear similar but which do not 
reflect the whole of the question accurately. Some of the options 
may be correct for more than one question.

Preparation

General

•	 Your students should be encouraged to read a wide range of 
texts both in class and at home so that they build up a broad 
vocabulary and become familiar with the many uses of different 
structures. This should enable them to deal with a range of 
lexical items and grammatical structures in a variety of text 
types. Classroom reading can include a range of reading texts 
from coursebooks and reading-skills books at this level, as well 
as articles available on the internet and current articles from 
newspapers and magazines on topics of interest. As part of 
the homework assignments, a weekly reading scheme could 
be started. Your students could be asked to provide verbal or 
written reviews of the texts they have read. These could include 
graded readers, unabridged short stories or novels, non-fiction, 
newspaper or magazine articles, etc. Where possible, encourage 
your students to follow up on their hobbies and interests by 
reading magazines about sport, cars, fashion, etc. in English. If 
relevant magazines are not available locally, you may be able to 
access them on the internet. Reading up about hobbies etc. could 
also lead to written articles for a class project, or short talks.

•	 When studying for the paper, it will be useful for your students 
to refer to dictionaries and grammar books. However, they 
should also develop strategies for operating independently 
of reference books by, for example, guessing the meaning of 
unknown words from the context, as they are not permitted to 
take dictionaries into the exam with them.

•	 Students should develop an efficient personal system for 
recording the new vocabulary they learn. They should record as 
much detail as possible.

•	 Encourage your students to plan their time carefully and not 
spend too long on any one part of the test. They should try to 
make sure that they have a few minutes at the end of the test 
to check through their answers. They can do the various parts 
of the test in any order, but it may be better to do them in the 

order of the question paper so as to avoid the possibility of 
putting answers in the wrong sections of the answer sheet.

•	 Where texts have a title, encourage your students to pay 
attention to it as it will indicate the main theme of the text.

•	 Encourage your students to read through each text carefully 
before beginning to answer the questions so that they have a 
clear idea of what it is about.

•	 In Parts 2 and 4, there may be more than one permissible 
answer for a question. However, students should only give one 
answer for each question. If they give two answers, and one of 
them is incorrect, they will not be given a mark. If they want to 
change an answer, they should rub it out.

•	 Where there are examples, students should refer to them to 
help them understand what they have to do. Remind them 
that in the examination they must not write the answer to the 
example on their answer sheet.

•	 Sometimes candidates may decide that the answer they have 
written is wrong and wish to change it. If this happens in Parts 1, 
5, 6 or 7, they will need to rub out the mark they have made and 
mark a different lozenge. In Parts 2, 3 and 4, they should clearly 
rub out the word or words and replace them. They should not 
try altering the word itself as this will make it unclear. They 
should not put the word in brackets as it will appear to be  
an alternative.

•	 Make your students aware that correct spelling is essential in 
Parts 2, 3 and 4.

•	 Remind your students that handwriting should be clear so that 
it can be read easily by the markers.

•	 Give your students practice in completing the answer sheet. 
When writing their answers on the answer sheet, they must 
be careful to make sure that they put the answer by the 
appropriate question number. This is especially important if 
they leave some questions unanswered. They must also be sure 
to write in capital letters in Parts 2, 3 and 4.

•	 With coursebook texts, encourage your students to focus on 
any pre-reading questions. These stimulate interest in the 
topic covered by the text and train your students in valuable 
prediction techniques.

•	 Some coursebooks include questions which are to be answered 
while reading a text. These will help your students to work 
their way through the text and interpret the meaning of more 
complex passages. The questions will also involve them in 
using different reading strategies. It is useful to encourage your 
students to be aware of alternative ways of dealing with texts 
so they can decide which ones suit them best.

•	 Make sure your students are familiar with the format of the 
tasks. Train them to read carefully the instructions on the 
front page of the question paper and at the start of each task. 
The instructions give a brief context for each text and remind 
candidates what they have to do.

•	 Show your students how to fill in the answer sheet and give 
them practice in doing this in a timed exercise. Explain to them 
that they can transfer their answers after each task or at the end 
of the paper.

•	 When your students are familiar with the different task 
types, discuss with them which part(s) take them longer to 
complete. Following this discussion, you could work out with 
them possible timings for each task. Remind them that each 
task is worth approximately equal marks. The outcome of the 

Paper 1
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discussion will also help you to decide which task types to 
concentrate on in future classes and where assistance is needed 
with developing particular reading skills.

By part

PART 1

•	 Remind your students that different types of words are tested 
in this part. Sometimes it is necessary to choose between 
words with a similar meaning, e.g. choosing leaking rather than 
spilling, pouring or flowing to fill the gap in The roof of our tent 
was …. At other times it will be necessary not simply to know 
the meaning but also to know which word is correct because 
of the preposition, adverb or verb form which follows, e.g. 
choosing interested rather than keen, enthusiastic or eager to fill 
the gap in You may be … in applying for this job.

•	 Give your students practice in recognising the differences in 
meaning between similar words, e.g. cut and tear. They should 
try to learn whole phrases as well as individual words in context, 
and they should be aware that knowing the grammatical 
patterns and collocations of words is as important as knowing 
their meaning.

•	 This part of the paper also tests collocations, such as to pay 
attention to, and linking phrases such as even if. Phrasal verbs 
are also tested here. They may be tested in three different ways: 
the whole of the phrasal verb, e.g. keep on, just the verb itself, 
e.g. keep, or just the preposition or adverb which follows the 
verb, e.g. on. Thus, some questions test at a phrasal level, while 
others test meaning at sentence level or beyond, with more 
processing of the text required.

•	 Remind your students to make sure the answer they choose fits 
into the sentence. They should not choose their answer simply 
after reading the words which come before the gap; they need 
to read the words which follow as well. It is sometimes the case 
that a preposition or adverb which follows a gap determines 
which of the options is correct.

•	 Get your students used to reading all the options for any 
question before deciding which one fills the gap correctly, and 
remind them that they should never choose more than one 
option as the answer.

•	 Make your students aware that it is important that the mark 
they make in the lozenge on the answer sheet for each answer is 
firm and clear and done in pencil.

PART 2

•	 As in Part 1, candidates need to read the words which follow the 
gap as well as those which come before it. Tell your students 
that they should make sure that if they are filling the gap with a 
verb, it agrees with its subject.

•	 Remind students to keep in mind a sense of the whole text.

•	 Make your students aware that they must use only one word  
to fill each of the gaps. They should never use abbreviations  
(e.g. sthg for something), and (with the exception of  
can’t = cannot) they should not fill any of the gaps with a 
contraction (e.g. didn’t, he’ll), as these count as two words.

PART 3

•	 Students should be made aware of the range of words which 
can be formed from the same stem word, e.g. compete, 
competition, competitor, competitive, competitively, and 
the negative forms of these words e.g. uncompetitive. In the 
examination when they see the stem word at the end of a line, 
they must not automatically write a related word which they 
know well as their answer. They need to read the surrounding 
sentence to decide what the missing word is.

•	 Sometimes the missing word will need to be in the plural, and 
sometimes it will need to be in a negative form. The sense 
of the text around the gap will help candidates decide if it is 
necessary to put the word in the plural or to make it negative.

•	 Make your students aware that answers will not always need 
only prefixes or suffixes to be added to a word; sometimes 
internal changes will need to be made (e.g. long to length).

•	 Remind your students that each stem word applies only to the 
gap on the same line. They must not try to form a word from 
that stem word in any other line. In every case the stem word 
will have to be changed.

PART 4

•	 In preparing for this part of the paper, give your students 
practice in paraphrasing. This might include rewriting sentences 
from texts, saying things again 'in other words', as well as 
working on lexical synonyms and grammatical transformations. 
In the examination, they must make sure that the answer makes 
the second sentence mean, as far as possible, the same as the  
lead-in sentence.

•	 Remind your students that the answer must consist of two, 
three, four or five words. If candidates write more than five 
words they will not be awarded the marks.

•	 Remind your students that they must use the key word in their 
answer and they must not change it in any way. If they do not 
use it or if they alter it, they will not be awarded the marks.

•	 Make sure your students pay careful attention to any verb in 
the final part of the second sentence as it will often indicate 
whether to use a singular or plural noun in the answer.

•	 Remind your students that when writing their answers, they 
should not write the whole or part of the second sentence; they 
should write the words that are needed to fill the gap, including 
the key word.

•	 When they are counting the words, students should remember 
that, as in Part 2, they must count contracted words (with the 
exception of can’t = cannot) as the full form (e.g. didn’t = two 
words did not).

PART 5

•	 Train your students to read through the text before looking at the 
questions. As three out of the four options are incorrect, there is 
no point in trying to absorb them all before tackling the text.

•	 Get your students to read each question carefully so that they 
have some idea of what they need to look for.

•	 Warn your students about the risks of ‘word spotting’, that 
is assuming that an option must be correct simply because it 
contains a word that is also in the text. Students need to check 
that the meaning of an option is reflected in the text, not that 
one word is the same in both.
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•	 When the questions take the form of incomplete sentences, 
encourage your students to read both parts of the sentence 
carefully. They need to check that the whole sentence matches 
what is written in the text and not just the phrase in option A, 
B, C or D.

•	 Make sure your students read texts in which opinions, ideas 
and attitudes are expressed, such as interviews with actors or 
musicians in which they explain their interests and what they 
believe helped them to become successful, or extracts from 
novels which focus on characters’ feelings.

PART 6

•	 Train your students to read through the text with gaps in it first so 
that they gain an overall idea of the structure of the text and the 
development of the writer’s ideas, before starting to do the task.

•	 When your students are selecting a sentence to fill a gap,  
make sure that they look carefully at the information before 
and after the gap. Candidates sometimes make the wrong 
choices by selecting options which seem to fit the text before 
the gap, and neglecting to check that the text after the gap 
follows on logically.

•	 Give your students plenty of practice in recognising a wide 
range of linguistic devices which mark the logical and cohesive 
development of a text, for example words and phrases 
indicating time periods, cause and effect, exemplification, 
contrasting arguments, repetition, concordance of tenses, 
pronouns, etc. This will help them to make the correct choice 
between two possible sentences which seem rather similar at 
first sight.

•	 As in Part 5, it is important to discourage your students from 
relying on ‘word spotting’. That is assuming that if the same 
word, name, date, etc. appears in the surrounding text and 
one of the options, that is automatically the right sentence to 
fill the gap. Train them to check all the other linguistic clues 
carefully before making their final decision.

PART 7

•	 Your students will need practice in skimming and scanning texts 
quickly for specific information in order to prepare for this task. 
Once they have done this, it may be helpful to divide the class 
into teams and encourage them to ‘race’ against each other. 
Points should be deducted for incorrect answers, to emphasise 
the need for accuracy as well as speed.

•	 In class, ask your students to tell you why a particular part of 
the text matches a question. This will help them to check their 
choices carefully. Once again, discourage them from choosing 
an answer on the basis of similar vocabulary alone.

•	 Give your students plenty of opportunity to read book and 
film reviews or articles in which a number of different people 
express their thoughts about their hobbies, etc. You could also 
ask students, either as a pair or group activity in class, or as a 
homework assignment, to devise their own Part 7 task, based on 
texts you provide or ones that they find for themselves. Writing 
challenging questions for their classmates to try will help the 
students understand what clues they will need to look for when 
tackling a real Part 7 task.
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




















































































































































































































































 






















































































































































































































































































































































































































































































 





















































































































































































































































































































































































   

Paper 1
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Answer key

Reading and Use of English sample paper 1

Assessment

Q Part 1

1 A

2 B

3 A

4 D

5 A

6 D

7 C

8 A

Q Part 2

9 which/that

10 up

11 or

12 like

13 so

14 are

15 fact

16 what

Q Part 3

17 concentration

18 success

19 effectively

20 solutions

21 patience

22 carefully

23 punishment

24 disadvantage

Q Part 4

25 have not/haven’t seen |  
Dan/him/her for/in

26
even though | it is/was/had been 
OR even after/when it started/ 
had started

27 accused Paul/him/her | of taking/
having taken/eating/having eaten

28 didn’t/did not | turn up

29 wouldn’t/would not have |   
gone/been

30 to pay | in advance

Q Part 5

31 C

32 D

33 B

34 B

35 A

36 C

Q Part 6

37 C

38 G

39 E

40 D

41 A

42 F

Q Part 7

43 B

44 A

45 D

46 A

47 C

48 D

49 C

50 A

51 B

52 C
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’re
 r

ig
ht

, W
ee

m
s,

’ h
e 

sa
id

. 
 M

y 
na

m
e 

is
 S

co
tt

y 
W

ee
m

s.
  

I 
pr

ef
er

 ‘
Sc

ot
ty

’, 
bu

t 
m

os
t 

pe
op

le
, 

ev
en

 m
y 

fr
ie

nd
s,

 c
al

l 
m

e 
‘W

ee
m

s’
. 

I 
gu

es
s 

it’
s 

ea
sy

 t
o 

sa
y.

 A
ny

w
ay

, 
I’m

 a
n 

at
hl

et
e,

 s
o 

si
nc

e 
I 

w
as

 a
 l

itt
le

 k
id

, 
I’v

e 
he

ar
d 

it 
sh

ou
te

d 
ev

er
y 

tim
e 

I’v
e 

do
ne

 s
om

et
hi

ng
 r

ig
ht

 a
nd

 e
ve

ry
 t

im
e 

I 
m

es
se

d 
up

, 
to

o.
  

Th
es

e 
da

ys
 it

’s
 o

n 
th

e 
ba

ck
 o

f 
m

y 
ba

sk
et

ba
ll 

je
rs

ey
. 

I 
lik

e 
to

 
th

in
k 

th
at

 
so

m
ed

ay
 

pe
op

le
 

w
ill

 
be

 
ch

an
tin

g 
it 

fr
om

 
th
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 m
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 m
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 b
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w
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 p
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 d
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 d
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w
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Assessment

Q Part 1

1 C

2 B

3 A

4 D

5 D

6 B

7 C

8 A

Q Part 2

9 have

10 such

11 as

12 more

13 the

14 which

15 it

16 but

Q Part 3

17 collection

18 impressive

19 reliable

20 truth

21 argument

22 helpful

23 commercial

24 unconventional

Q Part 4

25 took (me) | a long time OR took 
(me)| so long

26

may have | (just) forgotten (that) 
OR may (just) | have forgotten 
(that) OR may not have | 
remembered/recalled (that)

27 disappointment | of losing

28

did not/didn’t/would not/wouldn’t 
mind | starting/beginning/having 
OR did not/didn’t/would not/
wouldn’t mind | if she started/
began/had

29
in spite of | catching/taking OR in 
spite of | having caught/taken/got 
OR in spite of | getting (on)

30

was | no/little point (in) using OR 
was | no/little point looking at OR 
would be | no/little point using OR 
was not/wasn’t | any point using

Q Part 5

31 B

32 C

33 A

34 D

35 C

36 C

Q Part 6

37 F

38 C

39 G

40 E

41 A

42 D

Q Part 7

43 D

44 C

45 A

46 C

47 B

48 A

49 D

50 B

51 A

52 B

Answer key

Reading and Use of English sample paper 2

Paper 1
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Paper 2:

Writing 
tasks

1 hour 20 mins 

Part
Number of 
questions

Number of 
marks

Task types Focus Format

1 1 20
Writing an essay

(one compulsory 
task)

140–190 words

Focus on agreeing or 
disagreeing with a statement, 
giving information, giving 
opinion, giving reasons, 
comparing and contrasting 
ideas and opinions, drawing  
a conclusion.

Candidates are required to 
deal with input of up to 120 
words. There is an opening 
rubric to set the scene, and 
then an essay question with 
two given prompts, plus a 
prompt requiring candidates 
to write about their own 
additional idea.

2 1 20
Writing

(choose one task 
from a choice of 
three)

140–190 words

Writing one of the following: 
an article, email, essay, letter, 
review or story.

A situationally based writing 
task specified in no more than 
70 words.

Total 2 40

Writing  Tasks 

The paper contains two parts. Candidates are required to complete two tasks: a compulsory one in Part 1 and one from a 
choice of three in Part 2. The questions are in a booklet. The answers are written in a separate booklet with lined pages.
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The two parts of the Writing paper

	 Each question on the Writing paper carries  
equal marks.

Expected word length

Candidates are asked to write 140–190 words for both Part 1  
and Part 2.

Writing approximately the right number of words is an integral 
part of task achievement. If significantly fewer words are written, 
this is likely to mean that the task has not been successfully 
completed, whereas overlong pieces of writing may involve 
irrelevance, repetition of ideas, poor organisation and have a 
negative effect on the target reader.

PART 1	 Compulsory task

�� Sample task and scripts: pages 31 and 37–38

Task type and focus

In Part 1, the task will be in the form of an essay question with 
prompts. The range of functions tested will include agreeing 
or disagreeing with a statement, giving opinions on a question, 
giving information or explanations, comparing and contrasting 
ideas and opinions, exemplifying, giving reasons and drawing 
conclusions. Candidates are required to write a discursive essay in 
grammatically correct English, using a neutral or formal register.

Task format

The input for Part 1 may be up to 120 words, including the rubric. 
The rubric will set the scene and topic for the essay. The essay 
may take the form of a direct question or statement, which 
candidates are asked to give their opinions about. The essay will 
have two given prompts which supply ideas clearly linked to the 
question or statement. Candidates must address both prompts 
and also introduce a third distinct idea of their own. This third 
idea is in addition to any overall conclusions. Candidates need 
to ensure that all the content of their essay is clear and easy 
to follow. Effective organisation and cohesion are important 
features of a successful essay. A range of structures will be 
required to communicate ideas and opinions, along with the use 
of appropriate vocabulary.

PART 2

This part consists of four questions from which candidates must 
choose one. One of the four questions is based on a set text.

Task format

The input for these four tasks is considerably less than in Part 1. 
Each writing task in Part 2 has a context, a purpose for writing and 
a target reader specified in no more than 70 words.

Attention to every element in the question is essential for 
effective task achievement and candidates should consider 
carefully what level of formality is appropriate to the task. 

PART 2	 Questions 2–4

�� Sample tasks and scripts: pages 31 and 39–41

Task type and focus

In Part 2, candidates have a choice of tasks. Questions 2–4 are 
general questions, based on a range of topics, such as health and 
fitness, sport, music and so on. The tasks for Questions 2–4 may 
include any of the following task types: an article, a letter/email, a 
review, a story. Question 5 is based on a set text.

As with Part 1, candidates are expected to show that they are 
aware of the kind of writing required to accomplish a task, and 
must be able to demonstrate appropriate use of one or more of 
the following functions: describing, explaining, reporting, giving 
information, suggesting, recommending, persuading.

The different task types are intended to provide guidance for the 
candidates, so they can put together and develop their ideas on a 
topic, with a purpose for writing and a target reader in mind.

PART 2	 Question 5

Question 5 is based on the set reading text. Further information 
can be found at:  
cambridgeenglish.org/exams-and-qualifications/first-for-schools

Task type and focus

Candidates are required to write one of the following: an article, 
an essay, a letter or a review.

This option is included to give candidates the opportunity to 
read literature written in English and to show in their writing that 
they have appreciated the themes, characters and relationships 
within the work they have read. Alternatively, or in addition, 
candidates may choose to watch a film version of the book. It is 
not compulsory to prepare a set text, or to write on one, but it is 
hoped that the study of a text can be a rewarding and enjoyable 
experience. Teachers are best placed to make a judgement as to 
whether the set text on offer may be appropriate and stimulating 
for a particular teaching situation.

The book is offered in a simplified form and will normally remain 
on the list for two years.

Assessment is based, as for the other Part 2 tasks, on control of 
language in the given context.

Preparation

General

•	 Candidates write most effectively when they choose tasks and 
topics suited to their interests and experience. When preparing 
students for the examination, it is important to ensure they are 
familiar with the paper and the range of task types and topics so 
that they can identify those which are most accessible to them.

•	 Train your students to read the questions carefully, underlining 
the most important parts. They then need to make a plan, 
referring closely to the question and looking for opportunities to 
develop their ideas and show their range of language.

•	 The time allowed for the Writing paper (1 hour 20 minutes) is 
designed to be sufficient for candidates to make brief plans and 
then write two answers. Any corrections they need to make 
should be clear so that the examiner can follow and mark what 
they have written.

http://www.cambridgeenglish.org/exams-and-qualifications/first-for-schools
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•	 Your students need to think carefully about who the target 
reader is for each task and try to write in an appropriate style 
and tone.

•	 Linking ideas effectively is something your students will need 
guidance on. Using a variety of linking words is important, as is 
ensuring that the flow of ideas in the writing is logical and easy 
for the reader to follow.

•	 Your students should be encouraged to use a range of complex 
language. If, in doing so, they make mistakes, the examiner will 
always give credit for the complex language attempted as long 
as the mistakes do not impede communication.

•	 Counting words wastes time in an examination and leads to 
clumsy alterations to what a candidate has already written. 
Students need practice in writing tasks within the word limit so 
that they can estimate when they have written enough.

•	 Make sure your students have practice in answering questions 
without the use of dictionaries. Dictionaries are not allowed in 
the B2 First for Schools examination.

•	 Make sure your students are aware of the importance of 
spelling and punctuation. Although spelling errors and faulty 
punctuation are not specifically penalised, they can sometimes 
impede communication. n.b. American usage and spelling  
are acceptable.) Remind them of the importance of checking 
their work.

•	 Each question on the Writing paper carries equal marks so your 
students should practise planning the time they spend on each 
question carefully.

•	 Remind your students that they must write their answers in the 
answer booklet.

•	 It is important to write clearly so that the answers are easy to 
read. However, it is not important if candidates write in upper 
or lower case, or if their writing is joined up or not.

By part

PART 1

•	 It is vital that candidates read the rubric, essay question and 
prompts very carefully in order to understand what they 
are expected to do. Successful essays address the question 
or statement in a clear and logical way. It is important that 
candidates keep to the focus of the topic in question and that 
all their ideas and opinions are relevant to the question.

•	 Students need to become experienced at discussing the 
advantages and disadvantages of aspects of all kinds of topics 
at B2 level. Being able to support an opinion with reasons and 
examples is another skill required when writing an effective 
essay. The two given prompts help to guide and develop 
the essay and clearly relate to the question or statement. 
Candidates also need to think of a third idea of their own which 
is distinct from the two given prompts. Brainstorming ideas for 
different topics will be very useful practice for this. If any of the 
three essay prompts is missed out, then the target reader will 
not be fully informed and the candidate will be penalised.

•	 In order to hold the reader’s attention successfully, candidates 
need to express their ideas in a clear and logical way, making 
sure that the development of the essay is smooth and easy to 
follow. Varying the length of sentences, using direct and indirect 
questions and using a variety of structures and vocabulary may 
all help to communicate ideas more effectively.

•	 Essays should be well organised and coherent. Students need 
practice in planning an essay effectively. The correct use of 
linking words and phrases (e.g. but, so, however, on the other 
hand, etc.), the appropriate use of cohesive devices (e.g. using 
pronouns for referencing) and the use of paragraphs to guide 
the reader, are all aspects of organisation which should be 
practised and developed.

•	 To produce a successful essay, candidates need to be familiar 
with a range of structures which can be used when comparing, 
contrasting, agreeing, disagreeing, explaining, informing and 
giving opinions with reasons or examples. The different ways of 
opening a discussion and reaching a conclusion should also be 
explored and practised. Exposure to a range of vocabulary used to 
discuss current issues and aspects of life is also very important.

PART 2

•	 Part 2 will always have three different tasks, plus a task on the 
set text in Question 5.

•	 The tasks in Part 2 give candidates a chance to show their range 
of language. In class, students should be encouraged to use a 
variety of grammatical structures and explore the use of new 
vocabulary and expressions.

•	 Since there is always a choice of task types in Part 2, students 
should avoid a particular task type if it is unsuited to their 
interests or experience.

•	 Each word in the instructions is important to the task.  
Students should, therefore, be advised to avoid a question if 
they are unsure of what is required as their answer may not  
be wholly relevant.

Paper 2
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Task types in the Writing paper

The different task types are intended to provide frameworks for candidates so that they can put together and develop their ideas on a 
topic with a purpose for writing and a target reader in mind. These indications of readership and purpose are not comprehensive, but are 
intended to provide some guidance about the different task types.

An article is usually written for an English-language magazine aimed at teenagers, and the reader is assumed to have similar 
interests to the writer. The main purpose is to interest and engage the reader, so there should be some opinion or comment.

An email is written in response to the situation outlined in the input information. Candidates can expect to write to, for example, a 
school principal or an English-speaking friend.

An essay is always written for the teacher. It should be well organised, with an introduction, the candidate’s opinion on the ideas 
given, the candidate’s own idea and an appropriate conclusion.

The set text question may be in the form of an essay and the content should focus on a particular aspect of the set text; this could 
be the development of characters, relationships, themes or significance of events.

A letter is written in response to the situation outlined in the question. Letters in the B2 First for Schools Writing paper will require 
a response which is consistently appropriate in register and tone for the specified target reader. Candidates can expect to be asked 
to write letters to, for example, an English-speaking friend, a classmate, a school principal, or a magazine editor.

A review is usually written for an English-language magazine, newspaper or website. The main purpose is to describe and express 
a personal opinion about something which the writer has experienced (e.g. a film, a holiday, a product, a website etc.) and to give 
the reader a clear impression of what the item discussed is like. Description and explanation are key functions for this task, and a 
review will normally include a recommendation to the reader.

A story is usually written for an English language magazine or website for teenagers. The main purpose is to engage the interest 
of the reader. Effective answers have a clear storyline which links coherently to the first sentence, successfully uses the prompts 
provided and demonstrates a sound grasp of narrative tenses.

For all task types, questions are constructed to enable candidates to display their English language proficiency at CEFR B2 level; 
candidates should take special care to read every part of each question, and not to omit any required development of the topic.
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Examiners and marking

Writing Examiners (WEs) undergo a rigorous process of training 
and certification before they are invited to mark. Once accepted, 
they are supervised by Team Leaders (TLs) who are in turn led  
by a Principal Examiner (PE), who guides and monitors the 
marking process.

WEs mark candidate responses in a secure online marking 
environment. The software randomly allocates candidate 
responses to ensure that individual examiners do not receive a 
concentration of good or weak responses, or of any one language 
group. The software also allows for examiners’ marking to be 
monitored for quality and consistency. During the marking period, 
the PE and TLs are able to view their team’s progress and to offer 
support and advice, as required.

Assessment scales

Examiners mark tasks using assessment scales that were 
developed with explicit reference to the Common European 
Framework of Reference (CEFR). The scales consist of four 
subscales: Content, Communicative Achievement, Organisation, 
and Language:

•	 Content focuses on how well the candidate has fulfilled the 
task, in other words if they have done what they were asked  
to do.

•	 Communicative Achievement focuses on how appropriate the 
writing is for the task and whether the candidate has used the 
appropriate register.

•	 Organisation focuses on the way the candidate puts together 
the piece of writing, in other words if it is logical and ordered.

•	 Language focuses on vocabulary and grammar. This includes 
the range of language as well as how accurate it is.

Responses are marked on each subscale from 0 to 5.

When marking the tasks, examiners take into account length of 
responses and varieties of English:

•	 Guidelines on length are provided for each task; responses 
which are too short may not have an adequate range of 
language and may not provide all the information that is 
required, while responses which are too long may contain 
irrelevant content and have a negative effect on the reader. 
These may affect candidates’ marks on the relevant subscales.

•	 Candidates are expected to use a particular variety of English 
with some degree of consistency in areas such as spelling, and 
not, for example, switch from using a British spelling of a word 
to an American spelling of the same word.

The subscale Content is common to all levels:

Content

5
•	 All content is relevant to the task.
•	 Target reader is fully informed.

3
•	 Minor irrelevances and/or omissions may  

be present.
•	 Target reader is on the whole informed.

1
•	 Irrelevances and misinterpretation of task may  

be present.
•	 Target reader is minimally informed.

0
•	 Content is totally irrelevant.
•	 Target reader is not informed.

Assessment
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CEFR
level

Communicative Achievement Organisation Language

Demonstrates complete command of the 
conventions of the communicative task. 

Communicates complex ideas in an 
effective and convincing way, holding 
the target reader’s attention with ease, 
fulfilling all communicative purposes.

Text is organised impressively and 
coherently using a wide range of 
cohesive devices and organisational 
patterns with complete flexibility.

Uses a wide range of vocabulary, 
including less common lexis, with 
fluency, precision, sophistication  
and style.

Use of grammar is sophisticated, fully 
controlled and completely natural.

Any inaccuracies occur only as slips.

C2

Uses the conventions of the 
communicative task with sufficient 
flexibility to communicate complex ideas 
in an effective way, holding the target 
reader’s attention with ease, fulfilling all 
communicative purposes.

Text is a well-organised, coherent 
whole, using a variety of cohesive 
devices and organisational patterns 
with flexibility.

Uses a range of vocabulary, including 
less common lexis, effectively and 
precisely.

Uses a wide range of simple and 
complex grammatical forms with full 
control, flexibility and sophistication.

Errors, if present, are related to less 
common words and structures, or occur 
as slips.

C1

Uses the conventions of the 
communicative task effectively to hold the 
target reader’s attention and communicate 
straightforward and complex ideas, as 
appropriate.

Text is well organised and coherent, 
using a variety of cohesive devices 
and organisational patterns to 
generally good effect.

Uses a range of vocabulary, including 
less common lexis, appropriately.

Uses a range of simple and complex 
grammatical forms with control and 
flexibility.

Occasional errors may be present but 
do not impede communication.

B2

Uses the conventions of the 
communicative task to hold the target 
reader’s attention and communicate 
straightforward ideas.

Text is generally well organised and 
coherent, using a variety of linking 
words and cohesive devices.

Uses a range of everyday vocabulary 
appropriately, with occasional 
inappropriate use of less common lexis.

Uses a range of simple and some 
complex grammatical forms with a 
good degree of control.

Errors do not impede communication.

B1

Uses the conventions of the 
communicative task in generally 
appropriate ways to communicate 
straightforward ideas.

Text is connected and coherent, 
using basic linking words and 
a limited number of cohesive 
devices.

Uses everyday vocabulary generally 
appropriately, while occasionally 
overusing certain lexis.

Uses simple grammatical forms with a 
good degree of control.

While errors are noticeable, meaning 
can still be determined.

A2
Produces text that communicates simple 
ideas in simple ways.

Text is connected using basic,  
high-frequency linking words.

Uses basic vocabulary reasonably 
appropriately.

Uses simple grammatical forms with 
some degree of control.

Errors may impede meaning at times.

The remaining three subscales (Communicative Achievement, Organisation, and Language) have descriptors specific to each CEFR level: 
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B2 First for Schools Writing Examiners use the following assessment scale, extracted from the one on the previous page:

B2 Content
Communicative 
Achievement

Organisation Language

5

All content is 
relevant to the task.

Target reader is  
fully informed.

Uses the conventions of 
the communicative task 
effectively to hold the target 
reader’s attention and 
communicate straightforward 
and complex ideas, as 
appropriate.

Text is well organised and 
coherent, using a variety 
of cohesive devices and 
organisational patterns to 
generally good effect.

Uses a range of vocabulary, including 
less common lexis, appropriately.

Uses a range of simple and complex 
grammatical forms with control and 
flexibility.

Occasional errors may be present but 
do not impede communication.

4 Performance shares features of Bands 3 and 5.

3

Minor irrelevances 
and/or omissions 
may be present.

Target reader is on 
the whole informed.

Uses the conventions of 
the communicative task 
to hold the target reader’s 
attention and communicate 
straightforward ideas.

Text is generally well 
organised and coherent, 
using a variety of linking 
words and cohesive devices.

Uses a range of everyday vocabulary 
appropriately, with occasional 
inappropriate use of less common 
lexis.

Uses a range of simple and some 
complex grammatical forms with a 
good degree of control.

Errors do not impede communication.

2 Performance shares features of Bands 1 and 3.

1

Irrelevances and 
misinterpretation of 
task may be present.

Target reader is 
minimally informed.

Uses the conventions of 
the communicative task in 
generally appropriate ways to 
communicate straightforward 
ideas.

Text is connected and 
coherent, using basic linking 
words and a limited number 
of cohesive devices.

Uses everyday vocabulary generally 
appropriately, while occasionally 
overusing certain lexis.

Uses simple grammatical forms with a 
good degree of control.

While errors are noticeable, meaning 
can still be determined.

0

Content is totally 
irrelevant.

Target reader is not 
informed.

Performance below Band 1.
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Writing mark scheme

Glossary of terms

1. General

Generally 

Generally is a qualifier meaning not in every way or instance. 
Thus, generally appropriately refers to performance that is not as 
good as ‘appropriately’. 

Flexibility

Flexible and flexibly refer to the ability to adapt – whether 
language, organisational devices, or task conventions – rather 
than using the same form over and over, thus evidencing better 
control and a wider repertoire of the resource. Flexibility allows a 
candidate to better achieve communicative goals.

2. Content

Relevant

Relevant means related or relatable to required content points 
and/or task requirements.

Target reader

The target reader is the hypothetical reader set up in the task, 
e.g. a magazine’s readership, your English teacher.

Informed

The target reader is informed if content points and/or task 
requirements are addressed and appropriately developed. Some 
content points do not require much development (e.g. state what 
is x) while others require it (describe, explain).

3. Communicative Achievement

Conventions of the communicative task

Conventions of the communicative task include such things 
as genre, format, register and function. For example, a personal 
letter should not be written as a formal report, should be laid 
out accordingly, and use the right tone for the communicative 
purpose.

Holding the target reader’s attention

Holding the target reader’s attention is used in the positive 
sense and refers to the quality of a text that allows a reader to 
derive meaning and not be distracted. It does not refer to texts 
that force a reader to read closely because they are difficult to 
follow or make sense of.

Communicative purpose

Communicative purpose refers to the communicative 
requirements as set out in the task, e.g. make a complaint, 
suggest alternatives.

Straightforward and complex ideas 

Straightforward ideas are those which relate to relatively limited 
subject matter, usually concrete in nature, and which require 
simpler rhetorical devices to communicate. Complex ideas are 
those which are of a more abstract nature, or which cover a wider 
subject area, requiring more rhetorical resources to bring together 
and express. 

4. Organisation

Linking words, cohesive devices and organisational patterns

Linking words are cohesive devices, but are separated here to 
refer to higher-frequency vocabulary which provides explicit 
linkage. They can range from basic high-frequency items (such as 
and, but) to basic and phrasal items (such as because, first of all, 
finally).

Cohesive devices refers to more sophisticated linking words 
and phrases (e.g. moreover, it may appear, as a result), as well 
as grammatical devices such as the use of reference pronouns, 
substitution (e.g. There are two women in the picture. The one on 
the right …), ellipsis (e.g. The first car he owned was a convertible, 
the second a family car), or repetition.

Organisational patterns refers to less-explicit ways of achieving 
connection at the between-sentence level and beyond, e.g. 
arranging sentences in climactic order, the use of parallelism, 
using a rhetorical question to set up a new paragraph.

5. Language

Vocabulary

Basic vocabulary refers to vocabulary used for survival purposes, 
for simple transactions, and the like.
Everyday vocabulary refers to vocabulary that comes up in 
common situations of a non-technical nature in the relevant 
domain.
Less common lexis refers to vocabulary items that appear less 
often in the relevant domain. These items often help to express 
ideas more succinctly and precisely. 

Appropriacy of vocabulary

Appropriacy of vocabulary: the use of words and phrases that 
fit the context of the given task. For example, in I’m very sensible 
to noise, the word sensible is inappropriate as the word should be 
sensitive. Another example would be Today’s big snow makes getting 
around the city difficult. The phrase getting around is well suited to 
this situation. However, big snow is inappropriate as big and snow 
are not used together. Heavy snow would be appropriate.

Grammatical forms

Simple grammatical forms: words, phrases, basic tenses and 
simple clauses.

Complex grammatical forms: longer and more complex items, 
e.g. noun clauses, relative and adverb clauses, subordination, 
passive forms, infinitives, verb patterns, modal forms and tense 
contrasts.

Grammatical control

Grammatical control: the ability to consistently use grammar 
accurately and appropriately to convey intended meaning.
Where language specifications are provided at lower levels (as in 
A2 Key and B1 Preliminary), candidates may have control of only 
the simplest exponents of the listed forms.

Range

Range: the variety of words and grammatical forms a candidate 
uses. At higher levels, candidates will make increasing use 
of a greater variety of words, fixed phrases, collocations and 
grammatical forms.
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Overuse

Overuse refers to those cases where candidates repeatedly use 
the same word because they do not have the resources to use 
another term or phrase the same idea in another way. Some 
words may unavoidably appear often as a result of being the topic 
of the task; that is not covered by the term overuse here.

Errors and slips

Errors are systematic mistakes. Slips are mistakes that are non-
systematic, i.e. the candidate has learned the vocabulary item 
or grammatical structure, but just happened to make a mistake 
in this instance. In a candidate’s response, where most other 
examples of a lexical/grammatical point are accurate, a mistake 
on that point would most likely be a slip.

Impede communication

Impede communication means getting in the way of meaning. 
Meaning can still be determined indicates that some effort is 
required from the reader to determine meaning.
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Sample answers and examiner comments

Question 1

Candidate A

Nowadays, more and more parents are making the controversial decision to teach their children at home rather than sending them 
to school. Although this approach to education has advantages, pupils who learn only at home definitely lose more oportunities.

First, children who don’t go to school only know two teachers, the same people who are also their parents. Because of this, 
the pupils may not learn other points of view outside their family. Besides this, there is also the question if parents have the 
qualifications and knowledge to teach every subject. Perhaps their mother and father are experts in one or two subjects, but any 
school provides teachers expert in every subject.

We should remember that there is more to education than learning about topics. In addition, going to school is also a way to meet 
people your own age and to make friends. It is clear that children can socialise better at school, and as a result children at school 
will have the chance to start many lifelong relationships.

I agree that parents can have some good reasons for having home school, but overall, considering teachers and friends, it’s much 
better for children to attend school.

Examiner comments

Subscale Mark Commentary

Content 4

All content is relevant and the target reader is on the whole informed.

The candidate discusses the first two numbered points in the question. They address disadvantages 
of having parents teaching their own children, explaining that only one view may be offered and 
there might also be a lack of knowledge about certain subjects.

The second point is addressed by saying that children have more opportunities to socialise at school 
and will find it easier to make friends.

However, although these two points are covered in some depth, there is no third point (your own 
idea) introduced by the candidate, resulting in the target reader not being fully informed.

Communicative 
Achievement

5

The essay is very well written, using the conventions of the task effectively to hold the target 
reader’s attention. The language is formal throughout and the topic is treated in an appropriate way. 
Balanced views and opinions are given and the candidate also suggests scenarios to support certain 
views (Perhaps their mother and father are experts in one or two subjects). 

Both straightforward and more complex, abstract ideas are communicated clearly to the reader 
(pupils may not learn other points of view outside their family).

Organisation 5

The essay is well organised and coherent and uses a variety of cohesive devices, referencing, 
pronouns, substitution and conjunctions to link the ideas across the text. Organisational patterns 
are used to generally good effect with positive and negative opinions being given (Although this 
approach to education has advantages; Because of this; Besides this, there is also; I agree that … but). 

The essay has a good overall structure, with a clear opening paragraph setting out the topic of 
the essay. Two points are developed in the main body and there is an effective conclusion which 
summarises the writer’s view.

Language 5

A good range of vocabulary is used appropriately, including some effective collocations (controversial 
decision; this approach to education; more to education than learning; socialise better; lifelong 
relationships).

There is a range of simple and complex grammatical forms used with control and flexibility to 
communicate specific ideas. Occasional errors occur, but these do not impede.
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Question 1

Candidate B

In my opinion studying at home is not a bad things because you are the only student and your parents, who becomes your teacher, 
can help you better than a “normal” teacher with more students; you don’t have to wait for other students who don’t do their 
homework or students who don’t understand something.

By the way there is a bad thing: studying on your own doesn’t let you meet other children and making friends becomes harder. A 
“normal” student stay with other people 5 or 6 hours per day, so he or she must learn how to approche with other children.

At the end this kind of school improve the relation between parents and his son because they study together so the son can see 
also his parents trying to learn his school subject and also the parents become important figures for the child, not just because 
they teach the education, but because they teach history, geography and maths, too.

Examiner comments

Subscale Mark Commentary

Content 5

All content is relevant to the task and the target reader is fully informed. 

The candidate discusses the advantages of staying at home to be taught by parents (your parents, who 
becomes your teacher, can help you better than a “normal” teacher). The disadvantages of this method 
are also explored, including the difficulties of making friends if you are home schooled (making friends 
becomes harder). The candidate also includes their own idea, suggesting that families become closer 
through this type of contact (this kind of school improve the relation between parents and his son 
because they study together).

Communicative 
Achievement

3

The conventions of essay writing are evident in this response. Three distinct ideas are clearly addressed 
and an attempt is made to introduce the ideas in a formal way. This helps to hold the target reader’s 
attention and communicate straightforward ideas. The topic is clearly stated in the first sentence 
and is referred to throughout. It is written from a general perspective and uses examples to support 
statements made by the writer (In my opinion studying at home is not a bad things because you are the 
only student). 

Organisation 3

The text is generally well organised through the use of linkers and cohesive devices, although these 
are not always used correctly, for example, By the way; At the end, which are not appropriate in this 
context. There is a variety of linkers within the text (because; so; not just … but because) and there is 
some use of relative clauses as well (other students who don’t do their homework or students who don’t 
understand something). The text is coherent and the main message moves forward logically. 

Language 3

There is a range of everyday, relevant vocabulary, which is used appropriately within the context of the 
question (students; teacher; subject; homework; study) and some collocations are used correctly as well. 
A range of simple and some more complex grammatical forms is used, including gerund and modal 
verbs (you don’t have to wait; can help you better than; he or she must learn how to) and comparatives.

There are a number of errors with plurals and verb agreement, but these are non-impeding.
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Question 2

Candidate C

Hey Sam!

What’s up? Thanks for your last letter, I really hope I’ll be helpful. So, my special place is defenetly my building’s roof. I always 
go up there when I need to stay alone for a bit, take an important decision, or think carefully about something. Previously I didn’t 
have a special place, this discover dates back to when I was 13. I was looking for a place with a great view to take a picture for my 
grandparents, so I decided to climb the roof beacause this building pretty high, and when I got there I was just speechless. From 
there you got the complete view of the entire city, beacause of the heigh there are no cars noises or other annoying noises. I 
brought a chair and a few pillows over there just to make it a little bit more comfortable. No one else come there, cause the access 
is forbidden for some reasons, and, of course, nobody knows I climb there. At first It was just a place where I could be alone but 
then it got special. I gave my first kiss on that roof, and we are still togheter.

love 

Camilla

Examiner comments

Subscale Mark Commentary

Content 5

All content is relevant and the target reader is fully informed.

The candidate responds to all the questions asked in the input letter by describing a place which 
is special to them and explaining why. The letter gives details about the location, the roof of the 
building, what the special place looks like and what you can see from it.

The writer successfully describes discovering the space and how it has changed over time (At first It 
was just a place where I could be alone but then it got special).

Communicative 
Achievement

4

The letter communicates straightforward ideas to the reader using an informal tone which is friendly 
and informative. The conventions of letter writing are used (Hey Sam!; What’s up?; Thanks for your last 
letter; love Camilla).

The main body of the letter has certain narrative features, but these are appropriate to the subject. 
The writer’s emotional attachment to the special place is clearly communicated.

Organisation 3

The text is generally well organised and coherent. The structure of the letter is logical and the ideas 
are connected within sentences to show cause and effect and to clarify the sequence of events (So; or; 
Previously; and when I got there; beacause; and, of course). 

A variety of linking words and cohesive devices is used. Although there is an overall progression of 
ideas through the text, paragraphs would improve the organisation of the letter.

Language 4

A range of vocabulary is used appropriately for emphasis and to show emotional attachment (my 
special place is defenetly; I always go up there when I need to stay alone for a bit; I was just speechless; of 
course, nobody knows). There is some good use of collocations (important decision; think carefully; a 
great view; annoying noises). 

A range of simple and some complex grammatical forms is used with a good degree of control. 
Although there are some errors or slips (No one else come there) these do not impede communication.
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Please note that Sample Paper 2 contains the same set of Part 1 questions as Sample Paper 1. (In the actual exam, these questions vary.)
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Assessment

Examiners and marking

The quality assurance of Speaking Examiners (SEs) is managed 
by Team Leaders (TLs). TLs ensure all examiners successfully 
complete examiner training and regular certification of procedure 
and assessment before they examine. TLs are in turn responsible 
to a Professional Support Leader (PSL) who is the professional 
representative of Cambridge Assessment English for the Speaking 
tests in a given country or region. 

Annual examiner certification involves attendance at a face-to-
face meeting to focus on and discuss assessment and procedure, 
followed by the marking of sample Speaking tests in an online 
environment. Examiners must complete standardisation of 
assessment for all relevant levels each year and are regularly 
monitored during live testing sessions. 

Assessment scales

Throughout the test candidates are assessed on their own 
individual performance and not in relation to each other. They 
are awarded marks by two examiners: the assessor and the 
interlocutor. The assessor awards marks by applying performance 
descriptors from the analytical assessment scales for the 
following criteria:

•	 Grammar and Vocabulary

•	 Discourse Management

•	 Pronunciation

•	 Interactive Communication

The interlocutor awards a mark for global achievement using the 
global achievement scale.

Assessment for B2 First for Schools is based on performance 
across all parts of the test, and is achieved by applying the 
relevant descriptors in the assessment scales. The assessment 
scales for B2 First for Schools (shown on page 82) are extracted 
from the overall Speaking scales on page 83.
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B2 First for Schools Speaking Examiners use a more detailed version of the following assessment scales, extracted from the overall 
Speaking scales on page 83:

B2 Grammar and Vocabulary Discourse Management Pronunciation Interactive Communication

5

Shows a good degree of control 
of a range of simple and some 
complex grammatical forms.

Uses a range of appropriate 
vocabulary to give and 
exchange views on a wide range 
of familiar topics.

Produces extended 
stretches of language with 
very little hesitation.

Contributions are relevant  
and there is a clear 
organisation of ideas.

Uses a range of cohesive 
devices and discourse 
markers.

Is intelligible.

Intonation is appropriate.

Sentence and word stress 
is accurately placed.

Individual sounds are 
articulated clearly.

Initiates and responds 
appropriately, linking 
contributions to those of other 
speakers.

Maintains and develops the 
interaction and negotiates 
towards an outcome.

4 Performance shares features of Bands 3 and 5.

3

Shows a good degree of control 
of simple grammatical forms, 
and attempts some complex 
grammatical forms. 

Uses a range of appropriate 
vocabulary to give and 
exchange views on a range of 
familiar topics.

Produces extended 
stretches of language 
despite some hesitation.

Contributions are relevant 
and there is very little 
repetition.

Uses a range of cohesive 
devices.

Is intelligible.

Intonation is generally 
appropriate.

Sentence and word stress 
is generally accurately 
placed.

Individual sounds are 
generally articulated 
clearly.

Initiates and responds 
appropriately.

Maintains and develops the 
interaction and negotiates 
towards an outcome with very 
little support.

2 Performance shares features of Bands 1 and 3.

1

Shows a good degree of control 
of simple grammatical forms.

Uses a range of appropriate 
vocabulary when talking about 
everyday situations.

Produces responses which 
are extended beyond short 
phrases, despite hesitation. 

Contributions are mostly 
relevant, despite some 
repetition. 

Uses basic cohesive devices.

Is mostly intelligible, 
and has some control of 
phonological features at 
both utterance and word 
levels.

Initiates and responds 
appropriately.

Keeps the interaction going 
with very little prompting and 
support.

0 Performance below Band 1.

B2 Global achievement

5

Handles communication on a range of familiar topics, with very little hesitation.

Uses accurate and appropriate linguistic resources to express ideas and produce extended 
discourse that is generally coherent.

4 Performance shares features of Bands 3 and 5.

3

Handles communication on familiar topics, despite some hesitation.

Organises extended discourse but occasionally produces utterances that lack coherence, 
and some inaccuracies and inappropriate usage occur.

2 Performance shares features of Bands 1 and 3.

1

Handles communication in everyday situations, despite hesitation.

Constructs longer utterances but is not able to use complex language except in  
well-rehearsed utterances.

0 Performance below Band 1.
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Speaking assessment glossary  
of terms

1. General

Conveying basic meaning

Conveying basic meaning: the ability of candidates to get their 
message across to their listeners, despite possible inaccuracies in 
the structure and/or delivery of the message. 

Situations and topics 

Everyday situations: situations that candidates come across in 
their everyday lives, e.g. having a meal, asking for information, 
shopping, going out with friends or family, travelling to work, 
taking part in leisure activities. An A2 Key task that requires 
candidates to exchange details about a store’s opening hours 
exemplifies an everyday situation. 

Familiar topics: topics about which candidates can be expected 
to have some knowledge or personal experience. B2 First for 
Schools tasks that require candidates to talk about what people 
like to do on holiday, or what it is like to do different jobs, 
exemplify familiar topics. 

Unfamiliar topics: topics which candidates would not be 
expected to have much personal experience of. C1 Advanced tasks 
that require candidates to speculate about whether people in the 
world today only care about themselves, or the kinds of problems 
that having a lot of money can cause, exemplify unfamiliar topics. 

Abstract topics: topics which include ideas rather than concrete 
situations or events. C2 Proficiency tasks that require candidates 
to discuss how far the development of our civilisation has been 
affected by chance discoveries or events, or the impact of writing 
on society, exemplify abstract topics. 

Utterance 

Utterance: people generally write in sentences and they speak in 
utterances.

An utterance may be as short as a word or phrase, or a longer 
stretch of language. 

2. Grammar and Vocabulary 

Appropriacy of vocabulary 

Appropriacy of vocabulary: the use of words and phrases that 
fit the context of the given task. For example, in the utterance 
I’m very sensible to noise, the word sensible is inappropriate as the 
word should be sensitive. Another example would be Today’s big 
snow makes getting around the city difficult. The phrase getting 
around is well suited to this situation. However, big snow is 
inappropriate as big and snow are not used together. Heavy snow 
would be appropriate. 

Flexibility 

Flexibility: the ability of candidates to adapt the language they 
use in order to give emphasis, to differentiate according to the 
context, and to eliminate ambiguity. Examples of this would be 
reformulating and paraphrasing ideas. 

Grammatical control 

Grammatical control: the ability to consistently use grammar 
accurately and appropriately to convey intended meaning. 

Where language specifications are provided at lower levels (as in A2 
Key and B1 Preliminary), candidates may have control of only the 
simplest exponents of the listed forms. 

Attempts at control: sporadic and inconsistent use of accurate 
and appropriate grammatical forms. For example, the inconsistent 
use of one form in terms of structure or meaning; the production 
of one part of a complex form incorrectly; or the use of some 
complex forms correctly and some incorrectly. 

Spoken language often involves false starts, incomplete 
utterances, ellipsis and reformulation. Where communication is 
achieved, such features are not penalised. 

Grammatical forms

Simple grammatical forms: words, phrases, basic tenses and 
simple clauses. 

Complex grammatical forms: longer and more complex 
utterances, e.g. noun clauses, relative and adverb clauses, 
subordination, passive forms, infinitives, verb patterns, modal 
forms and tense contrasts. 

Range 

Range: the variety of words and grammatical forms a candidate 
uses. At higher levels, candidates will make increasing use 
of a greater variety of words, fixed phrases, collocations and 
grammatical forms. 

3. Discourse Management 

Coherence and cohesion 

Coherence and cohesion are difficult to separate in discourse. 
Broadly speaking, coherence refers to a clear and logical stretch of 
speech which can be easily followed by a listener. Cohesion refers 
to a stretch of speech which is unified and structurally organised. 

Coherence and cohesion can be achieved in a variety of ways, 
including with the use of cohesive devices, related vocabulary, 
grammar and discourse markers. 

Cohesive devices: words or phrases which indicate relationships 
between utterances, e.g. addition (and, in addition, moreover); 
consequence (so, therefore, as a result); order of information (first, 
second, next, finally). 

At higher levels, candidates should be able to provide cohesion 
not just with basic cohesive devices (e.g. and, but, or, then, finally) 
but also with more sophisticated devices (e.g. therefore, moreover, 
as a result, in addition, however, on the other hand). 

Related vocabulary: the use of several items from the same lexical 
set, e.g. train, station, platform, carriage; or study, learn, revise. 

Grammatical devices: essentially the use of reference pronouns 
(e.g. it, this, one) and articles (e.g. There are two women in the 
picture. The one on the right ...). 

Discourse markers: words or phrases which are primarily used in 
spoken language to add meaning to the interaction, e.g. you know, 
you see, actually, basically, I mean, well, anyway, like. 

Extent/extended stretches of language 

Extent/extended stretches of language: the amount of language 
produced by a candidate which should be appropriate to the task. 
Long-turn tasks require longer stretches of language, whereas 

84









Report layout
the way in which a report should be presented. At B2 First 
for Schools level a report in Paper 2 Part 2 should be clearly 
organised into paragraphs/sections and may include headings.

Stem word
the word at the end of each line in B2 First for Schools Paper 3 
Part 3, which is the basis for the word that has to be formed.

Target reader
the intended recipient of a piece of writing. It is important to 
ensure that the effect of a written task on a target reader is a 
positive one.

Task fulfilment
completing all elements of a B2 First for Schools Paper 2 task 
using a range of appropriate and accurate language.

Acronyms

ALTE

The Association of Language Testers in Europe.

CEFR
Common European Framework of Reference.

EFL
English as a Foreign Language.

ESOL
English for Speakers of Other Languages.

UCLES
University of Cambridge Local Examinations Syndicate.
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